Practical Approaches to Building a Culture of Evidence-
based Decision Making to Support Student Success
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What is very much
heeded in this time
IS space (6 feet),
compassion, and
grace.

Thank you for your
commitment

today.



The coronavirus pandemic draws
needed attention to the underlying
inequities in our education system,
society, and economy...

At the same time, the nation is
undergoing a reckoning with
systemic racism that is at the
foundation of these disparities

Colleges and universities must
set a path to a more equitable
higher education system



How to Reorient Ass
in the Time of COVI

Jillian Kinzie

MOMG THE MANY ISSUES FACING
higher education during
COVID-19 s uncerainty about

the status of student Jearning DUICOMES a5~

sessment and accreditation. Will necessary
shifts in course assignmemis and assess-
ments affect completion, pasticularly for
thase scheduled to graduate this year? Will
a suspension (of slowdown) of program-
leve] assessment put the institution out of
compliance with stale regulations of &<
creditation requirements? If peoreiditation
visits are postponed. will the instifution
find its federal funding in joopasdy? All of
these concems an understandable, and it
is good 1o have them aired and discussed.
However, the disruptions cavsed by

COVID-19 may also provide an OcCasinn

for some uscful rethinking of assessment.

What those disptions underscore is that

decisinns ghout asscssment and accredita-

tion must, above all, be sensitive Lo our-
rent realities and do what is best for si-
dents and faculty. Rather than aiming for

compliance, or siicking with the plan o

“just give studcnts the exam and asterisk

the resulis]” now is the time 10 prioriiize

what people need and embrace compas-
sion-driven asscssment, and reassess the
fundamental goals of asscssment.

To help think about the issues at hand,

1 offer some practical suggestions for

course- and pmgrum-ltm:] aAssessment

and accreditation demands. Then 1 sug-

gost we take advantage of this moment 10

make some meaningful improvements 10

assessment and accreditation.

Realistic, Compassion-Driven
Course- and program-Level
Assessment

Course-level assessment questions Do~
cupy a significant amaouns of the disruption

4 Assesament Updat

conversation bandwidth. A key topic is the
choice to shift to pass/fail grades. Some ar-
gue this is an expression of compassionats
relief, while others see 1t as unfair to stu-
dents, or worse, a viclaion of federal stand-
ards for satisfactory academic progress, In
the urgency (o assure fairness, some have
insisted on implementing omline proctored
exams, and huge amounts of energy have
gone into crealing systoms i forestall such
wormics. Others have suggesied that this
may be the ime Lo modify assignments
and exams to mitke them Jess amenable to
cheating—For instance, imviting studenis o
draw connections between academic learn-
ing and the circumstances defining their
daily life in this uncertain Hime.

Dehates about these kinds of choices are
toagh, but they are also fruitful in thet they
ofien bring into focus the course DUICOMES
that are really mest important and stain-
able. Some may no loager be feasible, and
others may fise up in importance. Consid-
eration of the Twin guestions “What's really
mvost impentant for students o leam in this
course”” and “What might better assure this
learning?” can help reorient the course and
instruction, and inspine creativity abous what
counts as a demonstration of achievement.
Onee recabbrated, course-level assessment
reporting could dncument the revised out-
comes and a discussion of the evidence of
Jearning achievements in spite of the crisis.

Likcwise, program assessment 8c-
tivities might uscfully be redesigned to
invite faculty to reflect on the learning
outcomes that are most easential, observe
what worked well online, and record what
was sacrificed because it could not be re-
formulated in the shift to remote teaching
and learning. Such formative assessments
will be invaluahle in shaping programs for
the (unceriain} next semester and beyond.

Given the known challenges students
and faculty are having accessing the in-
temet and materials, and simply finding
physical space for studying, this is aot the
time to assess in the snormal” way. Instead,
let's capture the learning that has nccurred
with creativity and reframed assessments.
Then we should invite siudents and facalty
1o reflect on what hed 1o be let go, with
what conseguences, and leam what this
suggests for subsequent semesters and for
program assessment s & whole.

Leverage Flexibility in Accreditation

Accreditors and even the federal gov-
emment have provided some cover for the
many unceriaintics facing institutions of
higher education right now. The interrup-
tion of instructson celated o COVID-19 -
quired the federal government io offer flex-
ibility in the application of the standards
and processes of accrediting organizations.
Accreditors, in tum, anmounced provisions
for the tempomry selocation of instruction
10 distance leaming. Col jeges and universi-
{ies that had sccreditation self-study or in-
terim reports due this Sping Were granted
extensions, and scheduled site visils were
postponed or mare virtual.

These QAROURCEENES help sesolve
some  unceraintics ghout  assessment
that institutions face today. Even mare,
they may be a useful reminder that the
most imporiant  thing institutions  can
do in these ciroumsiances is make deci-
sions that anc sensitive (o current realities,
document action, reflect o what can be
recouped, and value this formative assess-
ment to inform future work.

Lingering uncerainty aboul what ac-
creditors expect can fuel a compliance
approach that sims for the path of least
This would be especially

resistance.

e o July-August 2020 = Yolume 32, Humbez 4 * £ 2020 Wiley Pesiodicals LLC = doi- 101002/

essment and Accreditation
D-19 Disruption

F

Assessment Update Issue 32:4
July-August 2020

e Realistic, Compassion Driven
Course & Program Level
Assessment

* Leverage Flexibility in
Accreditation

* Reorient Assessment (offer students

more agency, equity, prioritize most
important learning outcomes)



Which of the following did you accomplish during
CV-19 work from home?

Answers:
J Baking bread
(J Demonstrating helpful (or fun) tech tools to coworkers
 Learning something while being the homeschool teacher
 Going a day without hearing: “You’re muted”
J Completing a TikTok challenge
 Identifying birds in your yard




Jillian’s Perspective

My points of view on data, evidence, equity and student

learning and success: Higher education scholar of student
development, success, effective educational practice, assessment,
qguality improvement, and teaching & learning

TNSSE

national survey of Nci’rionul Institute for
= student engagement Learning Outcomes Assessment

ogge Making Learning Outcomes Usable & Transparent
6.4 million students @

1,600 4 yr. institutions * Accreditation peer reviewer
 TEAC, CAEP former board member
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What and Know-Hoyy

By Jillian Kinz and George K

In Short

* The phrase “student Slccess” broadly refers 1o
students reaping the promised benefits of the
Postsecondary =xperience and 5 combination
of institutional a nd student actigns to realize
the desired cltcomes.

* Thereis no shortage aof empirical studies ang

conceptua =XaMinations refated to student

SUccess. Yet, institutions do not fa ithfully and

effectively im plement the kinds ofp'orni:ing

palicies angd Practices that seem tg wark
elsewhere and inways that are appropriate for
their campuys context and students.

The student success agenda must pe Buided

by a conceptual structyre emphasizing haw

Student suceess wilf be achieved. Drawing fram

the Improvement science literature, We sUggest

Using “d river diagrams” tg build and test

thearies for Improvement and o clarify what js

nesded to achieve the student SUccess goal.

* Ars-envisioned framework for student succecs
Incorporates greater attention to institutional
responsibifity for student sUccess, promotes
equity-minded practice and edUcational quality,
and focuses more Squarely on the critica|
elemants regarding haw increased student
=uecess will be achieyed,

Jillian Eimzie iz assaciate direcigy Center, ﬁgrPa:{.rewndmy
Research and National Survey of Student Engagement (NSSE}
Institute at Indiana Um’!-k‘::n'{y

George Kuh is o Senior schalar at the National Instinyte far
Leaming Oﬂr{‘oms.r_isses:mem and Chancellgr & Professor of
Higher F, ducation Emeritus ar Indiong University,

o realize inproved student surcess
outcomes, 5 re-envisioned student suc.
cess framework ;¢ needed, one that j5
Erounded in evidence. by sed policies
and practices that explicithy recogmize

scribe a set of Propositions and an approach to uild.

g a solution framework Tepresenting 2 comprehensive
effort to foster greater levels of student success,

“STUDENT Svccess”

“Student suecess " [y Popular parlance, the phrase

broadly refers to students Teaping the promjsed benefits
of the Postsecondary eXxpenience. The Phrase alsp can
SICOMpass a combination of institutional ang student
actions and outcomes. For example;

.

Student success Sometimes represents what institn-
tions can or should do to assist students i attam.
mg their Postsecondary aspiratiops.

Student success can indicate ndividual or group
achievement Jevels_

State and federa) policymakers typically use the
[EII0 to mean access g affordable Postsecondary
educatinu: etics of degree completion in g reg.
sonable time frame, and post-college employment
and eamnings.

- I-“orjmumtiona] leaders, faculty ang staff, student

Success connotes, among other things, first-to-sec.
ond-year Persistence, degree completion, Acquisi-
tion of content knuwledge, Proficiencies sych as
analytical veasoning and quantitaty literacy, and
engagement ip educatianally effective activities,

Reframing Student

Success in College
Kinzie & Kuh (2017

Change magazine



https://www.tandfonline.com/doi/figure/10.1080/00091383.2017.1321429?scroll=top&needAccess=true

“Student success”
can be understood
in its simplest form

into and through
college to a degree
or certificate.




Evolutionary Timeline for Student Success

Retention

. Focus on Affordability,
hinges on transitions, :
students sense first-year

of commitment

- experlence "’« STUDENT lytics, quality
(Tinto) ,§Q ’
access \Qé SUCCESS ning, equity
1970 1990 ‘ in ‘ !
o o o (o
CREATING CONDITIONS THAT (I\m{d:;
1980 2
Declining enroliments Access & grad George . Kot Employability,
led to EM, focus on concerns, institut B student success

Elizabeth J. Whitt

student populations accountabilitt s metrics, transparency




215t Century Student Success Goal

More students completing the degree they start,
in a high quality educational experience that
prepares them for 215 century workforce.

Student Success :.....
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Equity: Closing the Racially

Minoritized Student
Experience & Outcome Gaps




Data in Higher | X ; “ictiy,
Education




* Higher education institutions are data rich

* Information about enroliment, credit hours o0 /5 ﬁ-/.ig,-;o
earned, retention, faculty, teaching & T=0 TN
learning, students’ experiences, advising,
community engagement, use of serwces. ‘o
are stored in numerous systems (but 0
typically, these systems do not share data)

* Institutions must implement strategies to

connect the dots; that is, they must finda ¢ ¢, .:
way to combine and “relate” the data to 7|
create more complete pictures dobee



Data now available allow institutions to
deeply examine evidence and understand
patterns and trends that can help leaders
throughout campus navigate their day-to-
day decisions.

Data can be used to enhance teaching,
learning, and advising; to inform curriculum
reinvention and program renewal; and to
monitor and address student success
outcomes.




However, Available Data is Not Enough

The issue becomes how
to think strategically
and analytically about
which data matters,
how it will be used, and
who needs to use it.




How does data about your
undergraduate students’
help you be smarter about

student success?

Susan Whealler Johnston,
NACUBO Pres/CEO




Poll
How effective is your institution at using data to
aid and inform campus decision-making?

a. Very effective

b. Somewhat effective
c. Not too effective

d. Not effective at all

2020 Survey of College and University Chief
Academic Officers by Inside Higher Ed.



https://www.insidehighered.com/booklet/2020-survey-college-and-university-chief-academic-officers

How do we shift
from being “data
rich and
information poor”
to creating a more
advanced culture
for data use?




Not Data Driven, but Data-Informed

Data Don’t Drive

Purpose-Driven, Data-Assisted, Data Inspired



Data and Predictive Analytics: Two Views

$»

Georgia State
University, uses
GeorglaState information about

Umversny.,. students to help them
succeed

“You just have to
drown the

bunnies ....”

Mount Saint Mary’s University, made
the news in 2016 with the Presidents  “Georgia State is showing, contrary

plan to improve their retention rate to what experts have said for

by requiring new students to take a decades, that demographics are not
survey, and then use answers to destiny. Students from all

identify those who were likely to
drop out. Those students would then backgrounds can succeed at

be encouraged to leave to boost comparable rates.”
retention by 4-5% -- Tim Renick, Vice Provost, GSU



Higher Education Data Analytics Framework

CONTINUDUS CHECK IN

HINDSIGHT INSIGHT FORESIGHT
- RETURN ON INVESTMENT
What happened? What is happening today? What might happen? Wihstara tha-Giites raass
Why did it happen? Should we act on How can we achieve How has data improved
this information? better outcomes?

our processes and
outcomes?

CONTINUOUS CHECK IN




Postsecondary Data Partnership

Measure Student ~
outcomes.

Grow student




Postsecondary Data Partnership

T s | FIRST VAR ENBOLLMENT

r’+ﬂ_ NUtiO.nGI Student
s Clearinghouse

Data-Informed Framework

* Interactive dashboards

* Powerful filtering tools

* Simpler reporting to
third-party education
organizations

* An analysis-ready file

* Benchmarking data



Joining the PDP is a solid 1% step to gain a fuller
picture of student progress and outcomes, but a
data culture must also be cultivated

What facilitates the
development of a culture of
decision-making using a
data-informed framework?

What are the features of a
data-informed culture?




1. Grass Roots, Participatory Efforts to Bring Data
into Meetings, Committees, Conversations

* Empower everyone — deans, department chairs, faculty, staff, even
students - to “speak data”

e Start routine meetings (departments, cabinet, staff, §f
committees, etc.) by discussing a relevant ‘
data point, or the state of a metric,

* Participants take responsibility for data presentations

e User-friendly dashboards to promote a
common focus

* Data acts as a powerful trigger for group learning
about inequities in educational outcomes




2. Create occasions for people to come together
for collective reflection & meaning making

People come together to = Data is not “the answer”
identify questions about but an invitation to
student success and equity, deliberation and

and to consider data conversation




Academic Performance in Gateway Courses

Gateway Courses Can Quickly Derail Students

R When | saw the grade

6- - !' distribution in my
o /B ™ course by race-ethnicity What's a reasonable
1”14 and Pell status, | was )
* U by shocked by the target for DFWs in
. el inequitable pattern Gateway courses?

- f‘-‘_._ -‘-- %
s How do your faculty

explain Gateway
| 1 A performance?
i



3. Assemble a Student Success Data Team

* Field a team to oversee

student success data, to \
monitor and interpret, \ \

and connect others to
data

e The team can train
others in using the PDP
dashboards

EH‘




4. Begin with a Question

Organize data conversations around .

issues educators care about
(not around the data point, or source of evidence)

Examples: Are this years first year students on
track to persist to the second year? Is the
likelihood of progression different

by race/ethnicity or among income

groups? Are students in the College making
better progress given our new first year seminar
course and experiences?




5. Eyes on the Prize, but Focus on Most
Proximal Data that can be Improved

* Graduation, Employment, Graduate and Professional School
Enrollment are distal metrics

* The likelihood of improving those distal outcomes increases if the
focus is proximal things more within the immediate control of the
participating leaders and practitioners

* Distal metrics require early intervention

Focus on indicators of student
progress for early intervention




* Disaggregate data by demographics (racially minoritized,
other underserved student populations) to study inequity

e Use Person-Centered Approaches* that emphasize people
do not behave monolithically when sorted into groups based on
identity

* Limits normalizing the experiences of majority populations
* Helps protect small sample sizes

Approach: Start with the outcome NOT groups — for example, create credit
accumulated terciles (Low 0-20, moderate 21 — 29, or high 30 +) then display
proportions in terciles by first-generation status of race-ethnicity

 Then examine the results: Where are students more or less represented in terms
of low credit accumulation, vs. moderate or high?

*see Malcolm-Piqueux, L. (2015). Application of person-centered approaches to critical quantitative research. New Directions for
Institutional Research, 163



7. Expose Myths and Respond with Data

Academic momentum
ADVICE FOR is real: the number of
— credits accumulated in
BOW the 15t year sets a
JFHESHMEN/ trajectory that
L influences later chances
A of degree completion.

* Take a light load your first semester;
don't stress academics!

« T was kind of worried when he told me 12

units, but I figure my advisor knows what
he's doing.

What do your data
demonstrate to counter this
advice for new students?



8. Require Concrete Plans Linked to Data

* Foster the development of
concrete plans linked to the
evidence

* Plans should call on programs and
units to report what actions will
be taken in response to data

* Allocate institutional resources to
support implementation of plans

« Communicate an A priori design of
how plans will be evaluated (what
will success look like?)




9. Require Action on Data

* Map the transition from
planning to action

* Encourage prototype or pilot
testing proposed plans with
feedback mechanisms to
inform the final design

* Support, fund action on data

e Commission internal or
external evaluators




10. Close the Loop, and Showcase the Data-
Use Story

* Loop-closing refers to
monitoring and
evaluation processes to
assess the impact of
implemented plans

* Share broadly how data
were used to support
student success




Poll
Which of the following is the greatest
barrier to a data-informed culture?

a. Data silos

b. Using data as a hammer
c. Hiding bad-news data
d

. Treating data as if it
speaks for itself

e. All of the above




Barriers to the Use of Analytics in Higher
Education

Cultural Barriers
Q 61.8%sus g 3.8 Yort s g 50,4 %usiasions

OF GENERATION AND USE

to harness the power of analytics, institutional leaders need to
create a campus-wide culture that understands, values, and uses
analytics as part of the regular responsibilities

NACUBQ Source: Wayt, Lindsay. 2019. 2019 NACUBO Study of Analytics Washington, DC: National Association of College and Univelrsity Business Officers.




If a campus doesn’t have a

culture that has focused g; AR
primarily on using data ytlg:s

. revolution
effectively, and data systems in higher education

and analytics are implemented,
you’ll find shadow systems,
Excel systems, and

S. GA
AMELIA PARNELL, G .-“AED"

JULIA CARPENTER-HUB!N

apprehension about sharing
data




n institutional strategic
should be used h

-~ - -

Association for Institutional Research, EDUCAUSE, and the National Association for College and
University Business Officers. 2019. Analytics Can Save Higher Education. Really. https://changewi



Ultimately, data do not make change. ..
people do

Build relationships across
departments, educate
colleagues about the value of
data, and report on outcomes.
Data are not going to give you
a decision...it’s what you say
and do about the data that
matters.



 What questions, comments do you have about
creating a data informed culture?
* What practlgal ide from this sessqg ,,ﬁ, f\ ou./~
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