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“POST”-PANDEMIC:  
FROM DISRUPTION TO OPPORTUNITY

A new moment to redesign educational 
opportunity with sustainable equity and 
inclusive evidence-based policymaking. 





Message:

EDUCATIONAL EQUITY IS AN ECONOMIC 
DEVELOPMENT ISSUE: 

IT IS A PRACTICE FOR INCREASING 
ECONOMIC DEVELOPMENT OF A LOCATION



What is EQUITY in education? 

• A practice that integrates the role of need in regard to resource and opportunity distribution for 
populations that are underserved and/or born into educational pathways in which there are excessive 
disparities between groups. The practice of truly operationalizing educational equity requires more than 
just adding resources or claiming it as part of a larger organizational goal (National Academies 2019).

• A more comprehensive, and arguably effective, practice of educational equity would also confront 
conditions of inequality at the legal, historical, and structural level. And it would do so across 
jurisdictions – institutional, local, state and federal (Pew Charitable Trusts, 2019).

• This requires addressing differences in educational starting points that result from income, race or 
ethnicity, and gender, as well as other sources of privilege over which students have no control. Thus, an 
equal assignment of educational resources is not enough to improve completion rates. (National 
Academies 2019).



Why should we care about EQUITY in 
higher education?

• Equity goes beyond individual gain.  Achieving equity for postsecondary success is a societal gain 
overall, not a mere chance for individual opportunity (National Academies, 2019).  When societies 
have less inequality, economies are more prosperous and with more opportunities (Perna & Finney, 
2015).

• Equity is economically advantageous. Increased college participation and completion lead to 
greater wages and reduced crime within communities even for those who have graduated from 
high school (Moretti, 2004). 

• Equity can be context-dependent and community oriented. For policy makers, these solutions and 
investments may differ across states based on population demography and history.  Oregon may 
require different solutions than those that may implemented in Texas, but centering equity in the 
design of effective educational policy should be a foundational practice (Perna & Finney, 2015).

https://nap.nationalacademies.org/catalog/25389/monitoring-educational-equity
https://www.press.jhu.edu/books/title/11049/attainment-agenda
https://www.sciencedirect.com/science/article/pii/S0304407603002653?via%3Dihub
https://www.press.jhu.edu/books/title/11049/attainment-agenda
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Racial Gaps in College Success by State Context
Enrollment Universe: Age 18-24; Attainment Universe: Age 25-34 (both exclude adult arrivals); Source: IPUS USA ACS samples, survey weights applied. 

White-Latino Gap White-Black Gap
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1. Barriers to US Postsecondary Success
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(1) restricted access !"#$%&$' ()*+%!,#*-*./0%-#12/1*2*!%"3, reflected in limited course availability 
and !/*-$/2#()* lity in schools and neighborhoods historically 4/&2/&*!/. by race and income; 

567 8%3*3-%*+#-"34!2*%3!4#for low-income families, including federal and state policies that benefit 
upper-income families (e.g., tax breaks and merit-based scholarships based primarily on test 
scores);

597 +%0%!/.#*--/44#!"#%38"20*!%"3#about college access and success; 

(4) a +*-:#"8#1"4!4/-"3.*2,#%34!%!)!%"3*+#2/4")2-/4#8"2#+";'%3-"0/#-"++/&/#4!)./3!4#at low-
resourced institutions. Additional research finds that 4!*!/#1"+%-,#-*3#.%2/-!+,#"2#%3.%2/-!+,#$/+1#
"2#$%3./2college access and completion among racial minorities and immigrant students

https://cew.georgetown.edu/cew-reports/separate-unequal
https://www.jstor.org/stable/23409489
https://journals.sagepub.com/doi/10.1177/00027162211043781
https://doi.org/10.1177/0002764217744836
https://www.jstor.org/stable/25651372
https://www.brookings.edu/wp-content/uploads/2016/07/2013a_hoxby.pdf
https://doi.org/10.17763/haer.77.1.765h8777686r7357
https://www.jstor.org/stable/41419458
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https://journals.sagepub.com/doi/full/10.3102/0013189X19859593
https://cepa.stanford.edu/content/separate-still-unequal-new-evidence-school-segregation-and-racial-academic-achievement-gaps
https://www.aeaweb.org/articles?id=10.1257/app.2.3.129
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II. A Frame for Equity Implementation Across 
Sectors and Jurisdictions
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!"##$%#&restricted access to high quality and aligned academic preparation.  '()*+$(,-%)%.%,+/: school 
desegregation, teacher recruitment and wage/benefit solutions; partnerships with universities at early college 
prep stage; translatable and culturally relevant information and strategy sessions with parents. 
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1. For policymaking to be equity-driven, it must also be data- informed, evidence-base and inclusive of the 
diversity of underrepreresented impacted communities. 

2. Collect and disaggregate metrics for use in the policymaking process, such as completion rates for part-
time and transfer students, Pell Grant receipt and amount, loan receipt and amount, earnings 
outcomes, cumulative debt burden, cohort default rates, and repayment rates by race/ethnicity, 
economic status, first-generation status, and country of origin 

3. Enable and support streamlined and linked data systems at the institution, state, and federal levels to 
leverage existing postsecondary data to investigate similarities and differences in outcomes by state and 
region. 

4. Use data to examine systems and seek to remedy the inequities inherent in them. Data interpretations 
often focus on student behavior rather than systemic conditions. Understanding student trends is 
undoubtedly important, but policymakers must examine systemic and institutional  barriers and 
opportunities.
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• Language is complex, fluid, and holds power. Committing to racial and socioeconomic equity means using 
clear, specific, and respectful language. Describe equity, not simply diversity. Use language that is inclusive 
of intersectional identities, to recognize the range of experiences within a group 

• Use an asset-based approach means framing and defining communities by their strengths, and consciously 
avoiding deficit framing, negative stereotypes, or any implication that students or other populations need 
to be “saved.” 

• Use language that reflects problems in the systems, not the people. Instead of seeking to “reduce dropout 
rates” or “close the achievement +"0?A'4/*)$,%#'2"*+1"+%'-6"-',%)4#$;%)'B",,#%))$*+')7)-%3$4'/;)-"42%)'-/'
+#",1"-$/*?A'B$*4#%")$*+'+#",1"-$/*'#"-%)?A'"*,'B,$)3"*-2$*+'$*%81$-$%)9A'

Problem: C'./41)'/*',%.$4$-'./41)%,'2"*+1"+%'#%+"#,$*+')-1,%*-)'"*,D/#'*/-'"4@*/52%,+$*+'$*-%#)%4-$/*"2'$,%*-$-$%)'/.'
56$46'%"46'3"7'6"=%'$-)'/5*'46"22%*+%)'"*,'/00/#-1*$-$%)9'Solution elements: Include populations for which 
policies address in more than token numbers.  



MOVING FORWARD: RESEARCH AND POLICYMAKING FOR 
EQUITY IN COLLEGE SUCCESS  ACROSS JURISDICTIONS
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